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" SELFP~CONCEPTS AND ATTITUDES TOWARD COUNSELING

by Dr. Alwin C. Spence

Montreal, Canada

Black high school students have been labelsd
disruptive and defiant of thei; teachers, coﬁﬁselors,
and administrators by many groups of people. Many
school boarcds have actively recruited black teachers
and counselors Qith the hope of containing these stu=-
dents. For many, the black'studants were-disciplinary
problems who should be:suspended or expelled from
échool, This measure was not always successful, and
in some cases, only served to make the students more
defiant. This study is attempting to study the

" behavior of these black students with the view of
establishing a bettear understanding of how they perceive

Py

thenselves and of their attitudes toward counselinc,

Attitudes Toward Counsgeling

Thé effects of the culture and social class-of
the therapist has been recognized in psychélpgical
literature. It has been sugqested-that lower class
eclients are not amenéble to treatment by therapists,

“who by the usual criteria of education and vocation,
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are members of higher socio-eccnomic classes. The

-assumption is that sccial ciass difference presents a

.communication barrier which does not allow facilitative

interpersonal processes to take place. Inhibiting
effects of white counselors upon the responses of

blacks are noted. Truax aend Carkhuff (1964) conducted

‘a study,; the purpose of which was to find out the

ifferential effects of (a) racey and (b) social class

of the therapist upon patient depth of exploration.

. The result supported the hypathesis'that_race and

-

 social class of both patient and therapist were sig-

‘nificant sources of effect, and that the interaction

. on these variables between the patient and therapist

.Variables was sicnificant, Patients most similar to

Lhc tnerqp¢st explore thcm selves most and vice-versa.

BRanks and RPerenson {1%67) alsc studied the effect of

" race and counselor training upon the counseling process

in the initial interview. Their findings agresed with

.

. those of Truax and Carkhuff. Phillips (1951} also

tu“ied the problem Qf rapport between white.cocunselor

and black counselees. The whlte counﬁalor claimed that

- the blacks were decsptive and used defensive techniques

and did not allow the counsslor to penetrate the social

barrier to f£ind cuﬁ_thé'cause'of their behavior,



Jourard (1964) said that ﬁhe extent tc which a person
is able to share material of a personal nature appeéﬁs
related to hils overall interpersonal adjustment. In
essence,; the more adjusted one is, the more he will
share his personal feelings. Black students do havé

ng their feelings with counselors and

<

nax:

ol
fte

difficulties
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therefore often~times frustrate the efforts of the
counselorseA

‘ Heine (1950) said that to maintain any social
2'relati0ns'with whites, blacks must adapt themselves in
one way or another to a code of béhavior éﬁat has been
created la;gely by the white'majority, This need to
:adépt to unfamiliér expectations has iesﬁlted in poor
. communication between blacks and whites.
| Mino:iﬁy.groups have bairiers against outgroups;

As conveyed by the writing of Octavo Pax (1959) in the

1

Labryrinth of Solitude, this kind of racial barriexr i
. used by Mexicans as a protective device. In Tolson's

(1953) Librettc to the Republic of Liberia, it was

reported that thé African uses a medium of communication,

"Daepie Talkie," one version for the Africans and one
L . i

for the whites. This communication barrier is also




were used as a medium of communication among the slaves

- this same kind of dacepticn is

- favorable or unfavorable

white counselor. Also,f{from personal experiesnce, it
' £ B > i ol 4

- as they planned their escape to the North. Evidence of

U
-
2

o seen in the works

S

of Dunbar (1238} and Dubois (1969

e

The evidence reported above would seem to indi-

cate that onz alternative +o conLronf‘nv the communi-

cation barri:

(u

r is to provide black students with black

. counselors and all would be fine, But this is not

altugethmr true as many blac Ls, esp801ul*j m1ddl@ clasu

blacks, would regawd it as a type of condescension to
seek help from a black counselor, regarding the coun=- -
selor as lowexr class cor-arved te his co anterpﬁrt the

3

seems as if black counselors are put through a period

Tt

of "wait and see," test period befoxe acceptance or

3

rejection by clients. The evidehce plus these personal

S-‘J

impressions would seem to indicate that there are more

P
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factors than color of skin that help to determine a

attitude towards counseling.

Nelson (1972) reported on some studies which are

relevant to this research. They all deal with attitudes

tcward counseling. j tton's study {1968} suggested
that aﬂents‘ pe fﬂon" reancied oarenfal attitudes,

Gibsoﬂ'(l 65} and Ti p*cn (1969) inoicatca that students'
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perceptions are greatly influenced by their peers.

But it was suggested by Brough (1965) that the coun-
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selor's actual b vior is the major factor in deter-
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wfunctian, Rippee, Harvey, and Parker (1965) supported
'Brough on such a premise;'that the counselor determi

the perceptions others have of his role and funétione
Stone and Shertzer (1563) also supported this hypo-
thCSlS and called upon counselors to become more active
in defining and determining their role’and'funation.

Differences Between Black Canadians
and Black Wes t In dians

In examining the differences between West
Indiané and Canadians, it is necessary to consider
Qhether the envircnment in which each group had their
early livesg has any influénce'on_their attitudes., While
the West Indian is at homeg'heuis suxrounded @y black
teachers, administrators, politicians, doctors, and
cther professionals. These would serve as significant
others to ke emulated. The Wegt Indian students feel
that the schools, the colleges, and the island belong
to themr, and even when they leéve;_they nostalgically
identify with theix birthplace, fcfusing to be absorbed
in the so-~called North 2merican melting pot. They

maintain this identity and, accoxrding to Coocmbs (1572},

% . -



only identify with North Ameriecan blacks when it is advan-

!

tageous to them. This identification with the hemelahd is

ff}

so strong that even second genc?abion West Indians {(those
who were born here but whose parents came from the islan is)
use this double identity.

The black Canadian, on the other hand, for zll his

2 minority culture where his sig-

n
different value gystem from his own., His identity wit!

the gignificant others is made less rezalistic because of

G

cultural, racial, and soclo=-economic reas on4¢

4

_ s g e s ) 3 by sy 33 sy i o i
In an attempt to understand differences between

that attitudes toward the counselliing of West Indians and
Canadians are different. Secondly, it must be understocod
that the two groups grew up and spent thier early lives in
two different enviromments. Thirdly, the influence of the
environment on everyone has to be recoghize» ags a contribus
ting faetor. This analogy seems to he sequentizl in its
nature. First, an active environment influencees the seglif-
concept, which in turn influences attitudes which predise

pose the individual to particular be havier. Therefore, there

should be some relatioship cetween self-concepts and attitudss

towards counselling. Furihermore, that relationship should

7t

differ retween Wegt Indian and Canadian blacks.



Environment and Self-Concepts

The impact of the environment on the self-

concept has been recognized by many leading psycholo-

~gists, sociologists, and anthropologists. Ccoley (1202)
defined the self as that which is designated in common

speech by the pronouns of -the first person singular,
"I," "me," "my," "mine," and "myself." He intrcduced

the concept of the "looking-glass self" referring to the

]

fact that an individual perceives himself in terms of
how he is perceived by others. Consequently, if
society's concept of a person is bad, the person will
learn over a period to ~gcept this concept and to see
himself as bad. /

Mead (1834) said that the self is formed through
social interaction, and more specifically; by‘uéw others
react to an individual, ‘Erickson (1268), Goodman (19725,
and Sullivan (1953) all suggesﬁed that the individual's
social contact is of primary significance for the

developnent of the selfwcong pt. Sullivan, however,

gave re-eminence to the value judgment of the mother

figure which is adcpted by the child. This, at times,

could be very harmful, as Heine (1950} said, singe the
child may take on the parental anxicties akout dis-

. crimination and other social phenomena. In essence,



the black family's perceptions of cultural and socic-
economi¢ problems will probably be taken on by the

child. Erickson (1268), and Allport (1965) believed
that a person feels a positive sense of selfhcod when

what he does is relevant to him. This idea is in keep-

)

ing with that of psychologists whc eguate activism with
mental hoa_th. That position would say that it is emo~
tional 1y healthy for a biaca‘cliani tec become involved
in the civil rights movement.

Fitts (1971), an exponent of the self-concept

theory, stated that:

"Self theory is based upon the general principle
that man reacts fo his phenomenal world in terms
of the way he 1 Tceives thls world . 5 « Tha
self~-concept oy self~image, is learned bv each
person, through his lifetime of experiences

vith himself, with other people and with the
realities of the external ’orl<. Thus the
-self-concept is a powerful influence on human
behavior (p. 3).

James' (1210) social self, which includes the

views others hold of the person seems consistent wi

’

earliexr definitions. Lecky'(1945) identified the self-~-
concept as the nucleus of personality, wihich rejects
and rmodifies old and new ideas. But Lecky must have
underestimated the impact of the envircnment if his
notion df self~concept holds that it (selchoncept)

can détermine what concepts are acceptable for assimi-

lation into the overall personality corganization,

< =0
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gers (1951) and Snygg and Coombs (16
t a central place in their personality theory, and
e

a
suggested that the individuel’s s is a major factor

influencing his behavior. Super also
continually develeping. shifiing through life as experiences ind
cate that changes are necessary To rerfl

elaberating on Super's idezs, mentioned the variety
individual tries out before crystallization and clarificati

self perception take place.

Dai (1949) also saw the concapt of the self as a product

of socizl interazction. He said that:

The nature of the self system an individual acguires
in the course of szocialization depends largely on the
¥ind of personalities he 1s asscociated with, the cul=
ture afher which his activities are patterned, what
ﬁhe “16“¢f1canu people in the environment think of him,
and the waye in which #he socizlizotion program is
carried out (p. 547)

Miller {(i971), Piaget {(1932), NMurphy (1947) alsc traced
the development of the self-concept. Miller said:

Those 1uentitles which finally comprise the self are
those that the individual comes to rega eing

. *me® than all the others. Therefore e oncep
of an adult is the internalizaltion ¢ & ] T
developed mainly in childhood and : he
individual nerfom varicus roles.... It also gives
insight into why re will be a fair degree of common
identities and common features in the selfeconcepts
of individuals growing up in a particular scclal
context. According to this view, the self an individual

iy © 5 en

hag is almost totally the product of his envircnuent,

{p. 16}
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Williams and Byans (1970) substantiated the importance

of environmental lmpact on the sslfwconcept. They said that

on as a social institution re-

ative g2lfi=- cazce9gg in blacks. The very fact of
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spent =2 year in the integrated schools. Students became more
I o " P 5 s - 3 o e g 5
positive about themselves., They pointed oul,; however, that 1t

must be remembered that hostile integration is as bad as seg-

regation. Banks (1972} said that:

In modern American coojbty we acguire 7 from
‘ other human beings ( ignificant others ¥
porate 1t within our lvesgouuln“ﬁ whites ar
dominant and signichant others in American
and black children derive *helr conceptions
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elves argely from society and its institutions,
we are noy ghsng te progress ngni'm;a:r Yy in auge
menting the black childfe self-concent il e
either change the racial attluudes and perceptlons of
white Americans or create new significant others

for black children {v. 91).
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Augubel and Ausubel (19635 contended that mem-
bers of disadvantaged subcultures possess low self=-
concepts and show self-depreciation as 2 result of ec-
opnomic, sccial, and cultural deprivation. Thompson (1972)

eported on some of the findings of many psychologists
and sociologists who had done research on the selfecon-
cepts of black students. Their samples included Junior
and senior high school students and adults. Summarizing
these ccnclusions, Thompson said that mest samples, par-
ticularly junior high and high school students, showed
below average positive self-concepts. The ressulis also
showed that these students were very defensive.

Heine (1950) said that blacks have difficulty

- differentiating between what might be called "primary

| selfepicture"”, which is a product of direct interpersonal

experience with significant members of the family, friends

and acgquaintances within the minority group; and the

"secondary self-picture”; which emerges from experience

Y]

O]

.S racial minority member having a number of formal-
ized contacts with the discriminating majority. Blzcks,

he said, have two bases for self-referent feelings and

o
£
o
-
t
C‘

ideas: the attitudes expressed by significant ac
during his rearing; and the attitudes by the white ma-
jority. These two influences are not independent but
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rather closely fnteracting one with the other. If a black
experiences salutory relations with significant adults
during his rearing he may have high esteem for himself;-
his interracial contact will have a relatively less des-

tructive effect on him. Where early relationships have

been conflictual with consequent low self-esteem, in-
terracial relationships are extremely threatening and
beccme the force of further self-derogation. Heine
glaims that most black clients fo; psychotherapy are
drawn from the latder froup. _

Essien-Udom (1962) said that:;  |

The tragedy of the Negro in Nortn America is
that he has rejected his origins - the essen-
tially human meaning implicit in the heritage
of slavery, prolcnged suffering, and social
‘rejection. By rejecting his unique group
experience and favoring assimilation, and
even biological amalgamation, he thus denies
himself the creative possibilities inherent
in it and in his folk culture. This dilemna

s fundamental; it severely limits his ability

L s

¢ evelve a new identity cr a meaningful syn-
thesis, capable of endowing his 1ife with
‘meaning and purpose (p. 168).
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Coard (1968) gave some very practical examples
of the conflicts some black students had, and their con-

sequent ability to work out their own identity. His

position is clear that thess identity-resclution prcblem
arise from what society is doing to their true identity.

|

His experience with Desmond, a black boy from Jamaica,

is a classical example of a denial of self, or in‘other
words, Desmond had such a poor seli-concept that he tr;ed‘
Yo become someone else, To admit that he is btlack,

with short kinky hair, is to admit that he Ts a golliwag,

something funny, to be laughed at, someone different

'from the other members of his class. Denying nhis true

' identity i3 only an escape from ‘the unpleasantness

‘x
jac comanyln hls true self: There seems no escape from the

{

glmpact of society on the'self»concepw of a black youth.



dolls with black children between ages 2 and 7 demon-
strated the inability of these children to make socially
correct identifications with the brown doll, =ven though
they were aﬁare of racial differences.

|

Horowitz (1939), Goodman (1952), and Marland

(1958) have all experimented on this mis ldentﬂfication

to present their own image. Greenwald and Opoenb
5

(1968) replicated Clark and Clark's experiment W{LH som

chances. They used blacks as well as whites for the
of

Q)
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stbjects. They also us
bréwn, mulatto, and white. The introduction of new
dimensions changed the results somewhat, but it is safe
to say that there was significant misidentification among
the black children.

Coles (l965) reported on some of his experiences
with black children. He said that in his clinical work
with black children he has found that the sketches of

the e children revealed a sense of fear of white
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people, a sense of disappointment .at not having whitsa
skin, and a sense of foreboding at what the future holds
for them as blacxks. Coles went on to say that one black
child drew himself smail and mutilated in contrast to
white children; ancother pictured himself so noticeably
large that he became curious and asked why. The rés;onse
-Coles got from the black boy was that 1f you want to
 survive you have to be big. There were s blacks who
did not wish to sketch themselves or anyone else zs
black, while some sketched their wnhite classmates as

-

only a lighter shade of brown. A six-year old black girl
gsketched a picture with the arms crippled, but the feet
were.all right. When she was asked the zeason for this,
she said that the feet can run when you are in trouble,
but it .ds the hands that g you in trouble., Ccles

soon learned thet this girl had been reprimanded £foxr
stealing candy from & store. The little gird was repri-
manded by the saleslady, more for being black than for
stealing the candy. Coles then asked whether black
children Tace special challenges in the course of
learning the ordinary do's and don'ts of this woxld

In this example, one can see the hostile environment
chaping the concepte and attitudes of the black child.
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Mischel (1961) Zound that a poor self-concept is
exhibited in black students' inability to delay immediate
stlaller rewards for laier buk larger rewards. Testing
112 Trinidadian black studen

t%e &

correlation between self-concepts and the ability to
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elay rewards and achievement. This investigator has
also had milar experiences in his work with black stu-
dents. They need guick results and tend to lose interest

if they have to wait too lon

Q

Sclare (1952) said that blacks unconsciously have
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1This pvhenomenon induces self-hate. Sclare we
;say that racial discriminétlﬁd is a factor in character
form tion, and the handiing of aggressive impulses
poses an ovefw“b¢m¢ng problem to‘many blacks., There

is deep conflict over hostile and masculine expressive-
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ness, & prolonged degree of oral dependency, and

pseudo-masculine defensiveness. The black man is in

irtense rvvalry with the white man. His self-
assertiveness is limited because c¢f this "sccial
straight jacket." Restrictions are placzd on the
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Hypotheses

Based on the literature examined it seems feasible to
hypothesize thé following:
| (1) That there is a positive correlation between

self-concepts and attitudes toward counselling.

(2) Black girls have higher self-concepts than black
boyse. V

(3) Black girls have mdre positive attitudes toward
éounsel;ing that black boys.

(4) West Indian black studentsvhéve higher self=-
concepts than Canadian blacks. | |

(5) West Indians have more positive attitudes toward

counselling than Canadians.,
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Design and Procedure

Subjecfs

The students surveyed were all from Montreal., All
attend high school. Studént%ﬁ%ﬁ%ﬁtthe counsellors before_they
entered high school and also each student had the same counsellor
throughout the high school years . All of the students knew
their counsellors by name and had gone to see him/her at least
twice., All black students were exposed to counselling as done
by white counsellors. |

There were 109 students tested. Forty-five were born
in Canada, and sixty-five were from the West Indies. There

were thirty-seven males and sixty-two females.

Instumentation

Two instruments were used to examine the variables
related to the hypotheses; The Semantic Differential (Osgood
1957) and The Tennessee Self-Concept Scale (Fitts 1957).

Osgood (1957) said the Semantic Differential is
essentially a combination of controlled association and scaling
procedures. The subject with a concept, or with concepts, and
a set of bipolar adjectival séales, against wnhich ti: rate each
concept. The subject is asked to rate each concept on a seven
point scale. The concept in this research is "Counselling".

The TSCS consists of 100 self-descriptive statements
which the subjects use to portray their own picture of them-
selves. This scale is sub-divided in order to measure different
areas; eg. Physical Self, Behavior Self, loral-Ethical 35elf,

Personal Self, Family Self, Identity Self, and Social Self.
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LIGHT
PASSIVE

SLOW

~COLD

CALM



Table 1
Distribution of Subjects by

Place of Birth anid by Sex

Place of Birth Male Female Total
Canada 18 26 44
~Barbados 5 13 18
Trinidad 7 10 17.
Jamaica: 3 15 18
Others 4 g 12
Total 37 12 109
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Scoring
The Semantic Differential Scale was scored by
the researcher, while the Tennessee Szlf-Concept 3Scale

e~
[

Ui

'as machine-scored at Cqunselor Recordings and Te
in Nashville, Tennessee.

The raw data obtained with the semantic diffexr-
ential are a collection of check-marks against bipolar
scales. . To each of the seven positions on these scales
& digit was assigned, The digits were 1, 2, 3,.4, 5,
6, and 7., A subject's score on an item is the digit
corresponding to the scale position he checks. There
were 16 scales to.each concept and the only concep
examined for this particular research was Counseling.
Therefcre, the totel score on any concept would be the
sum ¢f the item scores. In this case the vossikle
maximum was 112, and the minimum 16, since there were
16 scales. But since only 8 items~gairs fall in the
Evaluative factor which represents the individval's
attitude, the total semantic score had a range of fxronm
8 to 56. A score cf 30 was designated as a neutral

ey

score while above was favorable, and below 30 unfavor



On the TSCS, one of 5 responses was made for
each statement. The responses were: completely false,

mostly false, partly false and partly true, mostly

sented by numbers 1, 2, 3, 4, and 5. The total P score
was the sum of the responses on statements 1 to 90.

The sum of the scores on the other 10 statements gave
the self-criticism scores. Scores were then computed

for 27 other scales. (See Appendix B-1.)

Statistical Treatment

To test ;he correlation between self-concept
and attitudes, Pearson Product Moment Ccefficient was
used. A t test was used to tes? the level of signifi-
cance of the correlation, the significance of the
difference betwesen the performances of male and female,
the difference between West Ipdians and Canadians.

The level of significance was set at .05 in each case.
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Summary
B T )

Analysis of the data collected in this study

allows the following observations:

(1)

(2}

(3)
(4)

(5)

That there is no significant relationship
between self-concepts and attitudes toward
counseling as exhibited by black high schoel
students from the Montreal Protestant
School System. |

There is no significeant difference in attl-
tudes toward counseling between male and

female black students.

than black boys.
West Indian black students have more positive.
self-concepts than black Canadian students.

As a group, Barbadians demonstrated the

most positive self-concept with Canadians

‘having the least positive.

That as the self-concepts of Canadian blacks

become more positive their attitudes towards

. ccunseling become less favorable.
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Relationships Betw
Atticudes T

.There was a negative correlation between self=-concepts
and attitudes toward counselling for Canadians, while for
West Indians there was a very low nonsignificant positive
correlation, It is clear that the two groups responded dif-
ferently. The fact that the relationship was negative for
Canadians results from.%he low scores on the E factor, but the
correlation suggests that the more positive the self-concepts
of black Canadians, The less favorable will be thelir attitudes
toward counselling. Perhaps black Cangdians, In an effort -
to be more positive about themselves, must @isparage others
and this is reflected in their attitudes toward counselling.
It is almost as if they must'reject the value system that
has been imposed on tbem in order to recognize or enhance
their owr worth. Maybe the behavior of these students is
best construed in the light that it represents a search and
a finding of self, a mocre positive self-concept, and not
simply a rejection of white values. In this sense, then,
open challenges to white autﬁority could be interpreted
as manifestations ds positive self-concepts rather than

defiance.



Table 2
Relationship Between Self-Concepts and Attitudes Toward

Counseling (E Factor on the Semantic Differential)

WS

' Scales? '
Group N PO 1 PO 2 PO 3 PO 4 PO 5 PO 6 PO 7 PO 8 PO 9 PO 10

Total Group 109 -, 09, =02 «05 . =,09 - 02 .04 -,07 -,22 ~,08 .09

Canadians 44 -.18 =.29% -,17 -,27% -,25%*% -, 27% -, 30* -,08 -,27% -,11
Total West | : | .

Indians 65 -.01 11 .19 ~.03 .16 .25% .01 ~.01 .02 .20
Jamaicans 18 ~.32 +39% L 45% 31 @ 32 .40% .37 .16 .27 .28
Trinidadians L7 .16 .18 +23 .05 .16 .48* 03 =~,01 ~.,[11 «28
Rarbadians 18 Al -,20 ~-.,12 ~-,19 ~,19 ~,01 =,42* -,04 -.31 09

Others - Az 16 ~,20 .05 —-,66%%-_,01 =,24 =-,40 -.42 -,22 o2

apo 1, S=21f-Criticism; PO 2, Total Positive Self; PO 3, Identity; PO 4, Self-
satisfaction; PO 5, Behavior Self; PO 6, Physical Self; PO 7, Moral Ethical
S21f; PO 8, Personal Self; PO 9, Family Self; PO 10, Sccial Self.

*Significant at .05 level,

**gignificant at .01 level,

v




Sex Differences

The second hypothesis stated that black girls
have more positive self-concepts than klack boys,

This hypothesis was clearly accepted. This undoubtedly
reflects the psychclogical and sociological history

of blacks. Washington (1968) said that women head 10%
of all families, 25% of poor families, and most sig-
nificantly 75% of non-white‘?oor families. Mead (1959)
said that under slilavery, black men are thrown into a
devalued or castrated role, and that their nurturinc
role has suffered. As a résult, they turn away firom
paternal responsibility and mother and child theh form
the stable unit. The data of the present study sug-
~gest that the impact of this history still persists
among blacks, for the males scorad significaently lower
in total positive self.

Society has been less kind to the black'male
than to the black female, Dubois (1872) said that the
white man who is the most powerful in our scociety has
violently segregated the white woman from the black
man, but he has been more patient with the black womarn,
maybe because she is less cf a threat to his power.

Ine fact that there is presently 'a much higher pro-
portion of black females to black males, than white
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Table 3

Sex Differences in Mean Self-Concept Scores

Female Male
Variable? M SD M SD £
(N=72) (N=37)
PO. 1 . 35,05 6.07 = 35.21 7.63v -0.12
PO 2 . 347 .08 . 31.08 321.72 32:.50 -
PO 3 122.23 9.98 126.32 .12.94 2.64**
PO 4. 113.86 14.32 102.16 14.07 4.06%%
PO 5 110,98 - 13.31 103.24 11.97 R
PO 6 74.43 7.43 70..13 g.59 R
PO 7 68 .44 8.79 606.72 8 .37 4 ,41%%*
PO 8 68.51 7.42° 64.83 7.68 2, 42FF
PO 9 68.16 11.20 63.24 7.92 2. 65
0 10 - 76520 9537 62,78 7.76 2,47%%

PO 1, Self Criticism; PO 2, Total RPositive Self; PO 3,
Identity; P20 4, Self-Satisfaction; PO 5, Behavior
Self; PO 6, Physical Self; PO 7, Moral Ethical Self;
PO 8, Personal Seli; PO 9, Family Seli; PO 10, Sociail
Self.

. *Giognificant at .05 level

. **gignificant at .0l level
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females to white males in medical schools in the United
tates (American Association of Medical Colleges, 1974)
may be a specific illustration of this force since the

medical professicn h

(V)]

s always been white male dominated.,
In integrated schools it has often been obsexved
that the blaék_girls are the aggressive ones, that they
~openly defy and challenge teachers and administrators,
Nelson (1972) concluded from his study that girls,
moreso than boys, are likely to manifest willingness
to discuss social=-personal problems with counsslors.
One reason Nelsonvgave for this, was sex-role expecta-
tions. Becys are expected to handle their own problems,
whi;e girlS are not prevented by any cultural restrictions
from seeking assistance. But Nelson studied a pre-
dominantly white population. The inability oi klack
males to ‘live up to scciety's expectations of wmen in
_general because of built-in restrictions resulted. in
the reduction of self-concepts as found in the data of
the present study. The subtle differences in society'’'s
expectations of the black male and black female may
very well be the reason that black girls scored higher
than black boys. Only further investigation can
determine whether Nelson's conclusions would hold for

a black population. If ths general impression cf - -\
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aggressiveness and open defiance in black girls is accu-
xate, then it seems reasonable to expect that they might

prefer not to seek help with personal prcblems.

ggtional Differences

In this study it was hypothesizad that West
Indians would have more positive self-concepts than black
Canadians. This hypothesis was supported by the findings.
However the significant differencexin the self-concepts
of the sexes is a great influence on Naticnal difference,
since there is no significant difference between the -
self-concepts of West Indian boys and Canadian boys, and
between West Indian girls and Caradian girls, but a
significant difference between boys and girls,

Feelings about the self are established early in
life and modified only by subsegquent experiences. Tha
reasons for the observed difference in self-concepts must
be found in the differences of the early environment in
which the two groups were raised. In the West Indies:
blacks are in the majority, they form part of the privi-
leged group, while black Canadians are the underprivileged
lninority, discriminated against because of their color
and pcor socio—ecconomic conditions. Because of thig,
many black Canadiansbare rejecting the white middle class
values, while black West Indians are eagerly ceaking the

material advantages associated with middle-ciass values.
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Table 5
Naticnal Differences in Mean

Self-Concept Scores

Canadian .West Irdian
Blacks Blacks
Variabie? M SD M SD £
(N=44) {(N=55) -

PO 1 - 35.75 6.18 34.67 6.89 .83
PO 2 328.59 . 30.81 345.16 34.07 -2,59%%
PO 3 117.¢6 11.89 122,36 10,57 =2.44%
PO 4 l105.86 14,15 112.61 - 15.42 =2,32%
20 5 1l05.65 12.38 110.18 13.74 =1.75
PC 6 70.13 8.47 74 .89 7.20 =3,15%%
PO 7 _ 863,20 8.02 67.60 9.84 ~-2.,46%%
PO 8 66.23 7.73 67,97 7.63 =1.16
PO 9 64.84 9.54 87,62 10,835 wl,57
PO 10 64,18 £.39 66,73 9.43 =~=1.4°%
apo i, Self Crltlc-qm; PG 2, Total Positive Self, PO 3,

Identity; PO 4,. Self-Satisfaction; PO 5, Behavior
Self; PO 6, Physical Seli; PO 7, Moral Ethical Self;
PO 8, Personal S2lf; PO ¢, Family Self; PO 10, Sccial

Self.
*Significant at .05 level

**Significart at .01 level



Accordlng to Coor bs (1967) , the West Indian has a strong
tie or identity with his country, ot hesitating to remind
everyone that he will soon be returning home. This idea,
hypotheticgl as it may be, apparently gives the West
Indian more psychclogical strength to withstand any.oppo~
sition hezmay encounter in his struggle for economic inde-
pendence. A chief aim of the West Indian is to "make it"
eéonomically. Social status will come when he is finan-
cially independent. On the other hand, the black Canadian,
from birth, has been relegated to the status of a second-
class citizen and may continue to act out the role made for
him by society. The black Canadian hasAveryAfeﬁ black role
models as compared to the West Indian black. While West
Indian students talk realistically of returning home; and
~entering politics, and becoming ministers of'government;
it is very seldom that the black Canadian would have this
or similar aspirations as the role models are not present.
If black Canadians are to find ways tc enhance
their own self-concepts, perhaps ethnic identity would be
an important elewent oi that search. The struggle for
identity among blacks in North America (and anong minori-~
ties throughoﬁt the world for that matter) is one mani-

festation of striving for self-conceot enhancement. Coun~ -

selors.chould encourage such efforts, rot only becausc it

woulu facilitate positive self-~percsption among bilack
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students, but because, in the long run, it will improve
the effectiveness of the educational system.

The WeSt Indians in this study were gquite favor-
able toward counseling and cne wonders if the argument
presented by Heine (1950) abbut some blacks, does not hold
true for West Iﬁdians—mthat counselors will help them to
.integrate well in their new environment. Therefore,
‘céunselors may.be'seen as sponsors and not as ccllabora-

- tors. Even though counselors ﬁsually prefer to be seen

as collaborators; it may help their effectiveness to

accept the sponsor role., Certainly counselors can be
imaginative encugh to serve as sponsors when that is seen
as appropriate by prospective clients without destroying
their potential to be effective collaborators if the
expectations change; Whether it is possible in actuality
for one person to £ill both roles warrants caraful investi-
- gation. If data suggest that it cannot be done, then pro-
visions can be made to have sponsors available separately.

A further compariéon was also carried out indi=-
cating differences among blacks from the various islands
in the West Indies. But since the sample from each
island was so small, further research wculd have to be
done before the findings could be accepted as valid.

The West Indian community is predominantly a rural one,

with few fairly large cities. The islands differ in



€ize, population, and industrial development., There-

as one homcgensous: society. The differences mentionead
ould be important factors influencing the self-concepts
and ‘attitudes, and therefore further research is recom-
mended. But the differences observed in this study
could be ussd as a basis for formulating hypotheses to

ke tasted.

Implications for Counseling

It should be comforting to counselors that none
of the subjects tested showed any extremely unfavorable
attitudes toward counseling. Even though the basic
values are recorted, this finding may mean that the
individual counselor is seen as an important factor in
the student?s relationships. It should bz noted, hcw-
ever, that black students do have problems relating

o white counselors, and moreso to traditional white

counselors., ruax and Carkhuff (1964) have dermonstrated
) ¥
that bklack counselors functioned at the highest level

with blacP clients, while the relatively traditional
white counselor had little or no success. It was alsc
shown that even the nost facilitating white counselors

were rejected by some blacks. Ta¢s suggests the

existence of a possible hard core of blacks who would
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reject all whites. Again Heine (1950) said that blacks
eschew the traditional pattern of counseling and confuse
their own real feedlings with social problems. Since
counselors cannot treat the black social problems, he
cannot treat a black who represents his problem as
lying exclusively in his racial membershiée When a
black ciient assigns responsibility for his problems to
others or to society, a white counselor has little
credibility for saying that the assignment is a dis-
tortion. Thus, he is not accepted as being able to
treat the problem.

If counselors are to overcome such disadvantages
in relating to socially different clients, particular
effort needs to be devoted to understanding the clienté
and their culture. The counselor must be familiar with
the literature which identifies black self-concepts as
negative and must uﬂderstand the underlying causes.
Otherwise, he may fall into the trap of stereotyping
black clients and lose what little crecdibility he has
to begin with. He must recognize that, as in this study,
many c¢ther studies have shown blacks to possess very
high positive self-concepts. It should be perfectly
clearhthat black students do not fit comfortably into

the counseling modzl developed for white students.
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Therefore, a new approach has to be found to counsel
black students, one in which individual, group, and
cultural differences are taken into consideration. As
stated before black students will talk about their

- socio~economic problems. The counselor must somehow
identify with these problems before there will be any
willingness to discuss persconal concerns. To accom-
plish this end may require open rejection of the social
practices that are restrictive. Sometimes; such action
takes‘a_great deal of courage.

Banks, Berenson, and Carkhuff (1966) found t@at
the counselor, rather than the clienﬁ.déﬁermined the
degree to which therapeutic conditions are present in
a counseling interview. In their study they used black
students as subjects. So, in essence, if the counseling
needs of black students are to be met, then the change
ﬁhat creates the therapeutic conditions must take placa
within the counselor and then be manifested in his
approach to black students. This, admittedly, is &iffi-
cult, and will not ccme overnight, but it should be
‘built into counselor education programs sc the nacessary
skills can be acquired over a timely period, It-miqht
be vnfair to expect counselors with only traditional

counsaling skills to counsel black students effectively



=
£

‘at short noﬁice. The time has come, however, to recog-
nize that different clients have different needs and
that counselcr preparation must include opportunities
to develop adequate skills to work with a variety of

clients.
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